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INTRODUCTION:  This policy is written for the information of teaching and non teaching staff, 
governors and parents.  

This SEND Policy should be read alongside the SEN information report, equal opportunities policy 
and accessibility plan. 

Aims: 

This policy outlines how this school plans to fulfil its statutory duty, to meet the needs of those 
students with special educational difficulties or disabilities. 

Objectives: 

1. To identify and assess, as soon as possible, any special educational difficulty or disability. 
2. To make provision to address identified needs. 
3. To effectively manage the allocated resources, especially teaching assistant time. 
4. To liaise with parents, students and appropriate outside agencies and implement as far as 

possible their expert advice. 
5. To evaluate the effectiveness of the provision implemented. 

This policy will have regard to  

The 1981 Education Act; 

The Single Equality Act 2010;  

The Special Educational Needs and Disability Code of Practice 0-25 years- 2014;  

The Lamb Enquiry 2010;  

The Rose Report 2009: 

The terminology learning difficulty is consistent with the SEN Code of Practice 2014 

“A child of compulsory school age or a young person has a learning difficulty or disability if he 
or she: 

 Has significantly greater difficulty in learning than the majority of others of the same age, or 

 Has a disability which prevents or hinders him or her from making use of facilities of a kind 
generally provided for others of the same age in mainstream schools...” 

N.B. This definition of learning difficulty does not apply to students who have learning problems 
solely because his/her first language is different from the language in which he/she will receive 
his/her education. 

Under the Code of Practice 2014 the criteria for SEN remains constant:  

“A pupil has SEN where their learning difficulty or disability calls for special educational provision, 
namely provision different from or additional to that normally available to pupils of the same 
age” 



The term 'parents' is employed throughout this policy and others to refer to any parent, guardian, 
or other adult in 'loco parentis'. 

1. Identification and Assessment 

For most students Quality First Teaching that reflects students’ needs will remove many of the 
barriers to learning and offer support to the vast number of students who have mild learning 
difficulties. These students would not necessarily be identified using the SEND Code of Practice 
(2014) and their support would be through the normal classroom management of teachers, 
differentiation of material and would be through the normal classroom management of teachers, 
differentiation of material, schemes of work and guided choices at GCSE with alternative forms of 
assessment and accreditation.  

As concerns are raised about students’ achievement or progress, over and above that level at 
which a class teacher with good practice will deal with, they will be assessed and may be placed 
on the SEND monitoring list. This may happen before the students enter secondary education and 
will be identified through consultations through primary schools and parents. Learning difficulties 
and more complex problems come under the SENDCo, whilst emotional and behavioural 
difficulties are the responsibility of the Achievement Leaders for KS3 and KS4. As the level of 
concern increases, and the amount of support needed increases, students can be placed at higher 
levels of the graduated response for the identification and assessment of special needs.  

During the summer term the SENDCo, Head of Year for 7 and 8 and the Assistant Head will visit 
the main feeder primary schools. Through this close liaison with feeder primary school and contact 
with other sending primaries will allow transition information to be shared, this will ensure all the 
staff at the Academy have information on the new intake in the Autumn term.  

All Year 7 students are screened for underlying developed ability, reading and spelling levels and 
speed of writing during the first term, this will allow the Academy to identify those students who will 
require further intervention to support their specific literacy difficulties or more global learning 
difficulties. This is also supported by all subject staff who regularly carry out assessments that help 
identify those requiring specific additional support.  

To his process of assessment is repeated twice yearly throughout Key Stage 3 to ensure students 
are monitored for reading and spelling and hand writing speed, and this continues into KS4 to 
ensure none of the students’ needs are missed if they arrive during the school year.  

Referral for SEND is encouraged from subject staff, teaching assistants and parents to ensure 
identification is as early as possible. 

2. Provision 

Details of the provision available for different areas of need are fully detailed in the SEND 
Information Report found on the Academy website. 

 In line with the Code of Practice 2014 a graduated response is adopted. Concerns will be 
addressed by the form tutor seeking advice as required from the SENDCo.  

Wave 1 

When a student is not making the expected progress additional needs are addressed through 
Quality First Teaching using the resources and expertise of the subject teacher.  

Examples of additional support available at this level are: Focus groups and differentiation within 
the classroom, tailored targets, homework club etc. 



 

Wave 2 

If a student is not making the necessary progress through the strategies outlined above, more 
detailed diagnostic testing may take place and time limited, targeted, small group intervention may 
be introduced. Parents will be informed and the intervention recorded on the provision map will be 
updated to ensure all staff are fully aware of need. There will be clear entry exit criteria for these 
interventions. 

Examples of additional support available at this level are: Lunch time reading, handwriting, touch-
typing and spelling groups, social skills groups, vocabulary enrichment programmes, speed 
numeracy and subject based target groups 

Wave 3 SEN Support 

If the student is still not making the expected progress a planning meeting will be held with 
parents, the form tutor and the SENDCo to discuss results and agree intervention. This may 
include assessment and advice from outside agencies to establish whether there is a special 
educational need. The student is now at SEND support level. A bench mark will be established 
against which progress will be measured. A programme of intensive intervention will be 
implemented.  

Examples of the types of additional support available at this level are speech therapy, advice from 
an educational psychologist, advice on autistic problems from Spectra, referral to the Academy 
councillor, input from Physio or OT (Occupational Therapy), or VI (Visual Impairment) or HI 
(Hearing Impairment) specialists, being taught by a specialist away from the classroom e.g. a 
Dyslexia Teacher.  

These students will have a Student Passport based on the Local Authority model and focuses  on 
the graduated response to SEN. These Student Passports will identify the views of the student 
and their parents and will summarise the needs of the students as well as what works best for 
them within the classroom as part of Quality First Teaching. These will be reviewed with the 
student, parents and any relevant others at least twice per year.  

Educational Health Care Plan (EHCP) 

In a very small number of cases (2% nationally) support as outlined above will not be sufficient for 
the student to make adequate progress. In these cases, it will be necessary for the Academy in 
consultation with the parents and any external agencies already involved, to hold a multi- agency 
assessment. It may be that the student would benefit from resources additional to those provided 
from the Academy’s notional SEND budget. Students at this level will be given a ‘Student 
Passport’ and a named Key worker. These students will normally perform at the first or second 
percentile on standardised tests or have more complex needs than those normally met through the 
Academy’s own resources. Some students will have access to Teaching Assistants through 
funding in their EHCP. This support will mostly be in class across the curriculum. Teaching 
Assistants will enable students to access the curriculum and respond appropriately, encourage 
students to stay on task, focus on work set, and make progress in line with their ability whilst 
fostering independent learning and emotional development.  In Year 11 the Careers service is 
invited to the annual reviews to ensure high quality advice is given towards qualification pathways 
and careers choices.  

 

 



3. Management of Resources 

The SEND co-ordinator (SENDCo), in collaboration with the Headteacher and Governing Body, 
plays a key role in helping to determine the strategic development of the SEND policy and 
provision in the Academy to raise the achievement of pupils with SEND. 

The SENDCo, if new in post from September 2009 is required to hold the post graduate NASC 
qualification (National Award for SENCo Coordination). 

The key responsibilities of the SENCO include: 

 Overseeing the day to day operation of the Academy’s SEND policy 

 Managing the SEND team of teachers and teaching assistants. 

 Assessing for, or coordinating the assessment of, special educational needs. 

 Coordinating provision for students with SEND 

 Overseeing the records of students with SEND 

 Liaising with the parents of students with SEND 

 Liaising with and advising fellow teachers 

 Liaising with and implementing advice from outside agencies 

 Contributing to the in-service training of staff 

4. Liaising with parents, students and outside agencies 

Partnership with parents plays a key role in enabling students with SEND achieve their potential. 
The Academy recognises that parents hold key information and have knowledge and experience 
to contribute to the shared view of a student’s needs and the best ways to support them. All 
parents of students with special educational needs will be treated as partners and supported to 
play an active and valued role in their children’s education. 

Young people with special educational needs often have a unique knowledge of their own needs 
and the way they feel support would be best implemented. Their views will be sought. They will be 
encouraged to be key players in all decision –making processes and contribute to the assessment 
of their needs, reviews and transition plans. 

The Academy supports a multi-disciplinary approach to maximise a student’s progress and will 
seek advice from outside agencies when appropriate.  The external agent may act in an advisory 
capacity, provide additional specialist assessment or be involved with working with the student 
directly.  

The Academy currently works with a range of outside agencies e.g. Speech Therapy, 
Occupational Therapy, Physiotherapy, Sensory Inclusion both visual and hearing impairment, 
CAHMS (Bee U), The Careers Service, Educational Welfare (EWO), Social Services, Looked after 
Children’s Team. The Academy also buys into support from the Educational Psychology Service, 
Spectra and School Councillor.  

5. Evaluation 

In all cases interventions will be considered successful if: 

 The attainment gap between the student and his/her peers is closing 

 The attainment gap is prevented from getting wider. 

 Progress is similar to those starting from the same baseline, even though it may be less 
than the majority. 

 The rate of progress matches or betters the previous rate of progress. 



 It ensures access to the full curriculum 

 An improvement in self-help, social or personal skills can be demonstrated. 

 An improvement in a student’s behaviour can be demonstrated. 

 The student is enabled to obtain appropriate accreditation 

 The student is enabled to participate in further education/training and /or employment. 

Conclusion 

The range and degree of learning difficulties, emotional problems, physical or sensory disabilities 
that might be found in a typical class, can be considerable and we recognise that this situation 
exists in this Academy. This policy details how this Academy will do its best to ensure that the 
necessary provision is made for any student who has special educational needs and how those 
needs are made known to all who are likely to teach them. 

 

 


